
 

 
A-level English Literature B 
 
Feedback on LITB3 
 
Commentaries to accompany Students A-G 
 
 
Student A 
 
The response begins by focusing on key terms in the question and offering 
definitions, which can be a useful approach. The definitions of good and evil 
themselves seem fuzzy, but we can see that they are in the right areas. The section 
on Marlowe is partially successful, focusing on evil, but the decision to examine 
Mephistopheles is an unhelpful choice for a task which focuses on human beings. 
There is some work around the titular character, but the concluding remark at the 
end of the section hasn’t really been argued or explained clearly. The Bronte 
segment is of similar quality, with an undetailed argument put forward, and there is 
the feeling that the choices made – the parts of the text referred to – could have 
been more telling. There is the beginning of a counter argument regarding 
Heathcliff’s ‘good’ qualities, but it’s not too convincing. The work on Carter is 
competent, with a straightforward argument and counter argument proposed, with 
some useful supporting references. A conclusion is reached, but the argument 
preceding isn’t clearly leading us to this conclusion. 
 
This is an uneven response. There is focus upon ‘evil’ and ‘good’, but there is little 
engagement with ‘naturally inclined’. Three texts are covered equally and there is an 
essay shape. There are some supporting references and AO2 work around imagery 
and symbolism, yet the argument isn’t good enough to be deemed ‘explanation’. 
Expression is generally clear and a competent sense of gothic context is evident. 
Taken together, this response merits a mark in band 3. 
 
 
Student B 
 
The introduction to this response isn’t extensive, but it is clearly phrased and does 
offer an opinion, signposting the direction of the essay. It also appears to 
acknowledge the focus of the debate and leads quite well into the first paragraph 
about Walton. The text is used relatively well here, and a clear discussion which is 
related to the task emerges. There is a sense that the student is choosing well in this 
response and focusing on events in the text which will be most helpful to answer the 
question. The points about the creature’s creation and sexual boundaries strengthen 
the argument, and although the reference to a named critic seems a little bolted-on 
and the biographical material isn’t too illuminating, they don’t detract from the good, 
explanatory work going on. Perhaps the least convincing aspect of this response is 
the counter argument in the penultimate paragraph, which doesn’t convince. The 
conclusion reached seems fitting for most of the argument which precedes it. 



 

This is a good, clear piece of writing. The focus on the question is good, and for 
large parts of the response, the candidate is  clearly explaining a view. There is a 
sense of the story structure – key moments, initial thoughts, the resolution – but 
perhaps not as thorough as could be. The grasp on the gothic concept of 
transgression, along with the cautionary tale is decent. Expression is good and the 
piece has a clear pathway running through it. All of this justifies a mark in band 4. 
 
 
Student C 
 
The expression in the introduction is generally fluent, and the student clearly grasps 
the aspect of pastoral which the question centres on. A good awareness of literary 
context is evident, but a closer link to the question might have made this more 
effective. The choice of ‘Going Going’ seems very sensible for the question and the 
student handles this text well. Several apt references are used, and there is a fairly 
subtle idea about the village louts put forward, giving the impression that the student 
is thinking quite closely about the debate. The phrasing is good and a strong sense 
of pastoral context is in evidence. There is some microanalysis of language, but the 
points are thoughtful. The section on Thomas is brisk and well-handled. The choice 
of poem is again a good one for this task, providing a nice contrast to the Larkin 
material. Once again, pastoral context material is integrated and doesn’t feel forced. 
Perhaps the least effective section is the final poem, which is an odd choice for this 
task. The points made are competent, but the response seems to falter at this stage. 
The conclusion is well-phrased and seems well-suited to most of the preceding work. 
On balance, this response has analytical qualities. The close focus on the text 
seems to take this beyond ‘explanation’ - the student seems to be delving a little 
deeper into the poems. There is fluency to the essay and a strong sense of pastoral 
and anti-pastoral convention. The choices are generally good and the response 
coheres, meriting a mark in band 5. 
 
 
Student D 
 
From the outset, the student has a really strong grasp of the task. The introduction is 
well-phrased and conceptual in nature. We get the impression that the direction of 
the argument is already fully-formed in the student’s head. The question terms are 
dealt with directly and the level of thought is impressive, as is the phrasing. The 
choice of supporting references in regard to the title story is helpful and the 
discussion is thorough and sustained. At every stage, there is sharp focus on the link 
between sex and violence. The counter argument is good, although we might quibble 
with the assumptions about the narrator and the piano tuner’s marital relations. 
Material on The Snow Child is strong, with some flashes of perceptive thought at 
times. There is a very good appreciation of gothic context embedded throughout this 
response. The final choice of story is, again, very apt. It provides a convincing 
counter argument and allows the student to reach what is an impressive conclusion 
which seamlessly weaves in comment about authorial intention. 
This response gets to the heart of the debate – it is evaluative in the sense that it 
looks very closely at the texts, which allows a convincing judgment to be reached. 
There are moments of perception and expression and sense of gothic context are 
very strong, justifying a mark in band 6. 



 

 
Student E 
 
This is a very well-controlled response. The introduction is crafted and opens up the 
debate by acknowledging different potential readings of the text in relation to the 
question. The references are interesting and helpful to briskly outlining the debate. 
Phrasing is excellent – there is a fluency, and at times, a liveliness of style. The 
reading of tone in the first paragraph is subtle; the student obviously gets the playful 
qualities of the Duke’s speech and subsequently ranges well around the text to 
bolster the argument. We get the impression that the student knows the text very 
well and can call upon a range of quotation to support points. An excellent grasp of 
literary context is shown, with the pastoral being central to the points made.  
 
This is a first-rate exam response. It is fluent and impressive in its scope, meriting a 
mark comfortably in band 6. 
 
 
Student F 
 
The introduction to this response suggests a strong personal voice at work, drawing 
attention to the difficulties that the task presents in a lively way. It is clear that the 
student has an opinion and seems to have control of the direction of the response. 
The initial premise suggests a subtle approach to the task. The material on Carter is 
sustained and well-expressed. The judgements made about the Marquis are 
convincing and offer a wider perspective on the character’s role in the story. A really 
nice point is made at the end of the segment on The Lady of the House of Love – 
this is incisive and convincing writing. The second text, Frankenstein, neatly 
acknowledges the ‘humanity’ of the creature, making a convincing case that we 
could see it as a ‘human being’ of sorts. The material on the titular character is safer 
ground and offers thoughtful judgements on the ‘evil’ of Frankenstein himself. The 
debate is always central in this response – the Marlowe section convincingly makes 
the case for the character’s tragic rather than evil status, which leads nicely to a 
compelling conclusion. 
 
This is evaluative work. It weighs up potential readings and makes convincing 
judgements, dealing with three texts in a sustained manner. Phrasing and question 
focus are very good. This is band 6 work. 
 
 
 
Student G 
 
The introduction to this response is detailed and convincing. It outlines the nature of 
the debate which follows, displaying a confident grasp on the genre. The work on 
Waugh’s text is also detailed, with the text used well to illuminate points. The third 
paragraph is particularly effective, with well-chosen references and events helping to 
sustain a convincing counter argument. The 1300-1800 poems are well-handled: the 
student seems to give an excellent overview in the initial paragraph on this text, 
before moving in closer to focus on specific and well-chosen material. The question 
focus remains sharp throughout this response and we form the impression that this 



 

student is thinking about both texts and task at a high level. The Stoppard section is 
impressive. It really gets to the heart of ideas about the past in this play and makes 
some perceptive comments in relation to Arcadia’s use of pastoral convention. Like 
the introduction, the conclusion is expertly crafted and an appreciation of the genre 
at its heart. 
This is sustained, fluent writing. Three texts are explored in some depth and 
convincing conclusions are reached about the texts. An excellent sense of genre 
informs this piece. It is clearly band 6 work. 
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